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	If you are the “lead administrator” a brief summary of the situation, describe the specific action or actions you would take to deal with the situation, and a brief discussion of your rationale for taking the action.
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6-6. LET MY SON GRADUATE EVEN THOUGH HE FAILED TWO
CCOURSES (ISLLC STANDARD 5)

You are the principal of a small-town high school. This is the month of May and gradu-
ation s two weeks away. Students who were in jeopardy of not graduating due to fail-
ing grades were notified several times since January: The school has a policy that allows
students to walk acrass the stage if they are short one caurse, but any more than that
would prohibit them from participating in the ceremony. You have mixed feclings
about this policy, and yowve checked with other high schools regarding their policics
Some have a zero-tolerance policy, which allows students to walk across the stage only
if they have completed all their requirements. Others allow students to walk across the
stage if they are three courses short of the graduation requirements. Of course, in that
scenario no diploma would be issued until the student successfully completes the nec

essary courses. Your high schaol is in the midle of the range, with a one-course a
lowance. Your board of education is adamant about this, and some of the boa
members feel that the current policy is too liberel.

‘This morning, you receive a phone call from the parent of ore of the stud
s in jeopardy of nat graduating. This student s failing three courses and is not showing
signs of being able lo tum this around in the next two weeks. The parent explains to you
that she has invited family members from other states o come to the graduation. Motel
accommodations have been made and airline tickets have been purchased. Not to allow
her son to graduate would be a tremendous burden on the family.
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You respond with the hope that her son can complete the missing assignments and
bring his grades up so he will be able to graduate, You tectfully and kindly inform her that
she should be having this conversation with her son. His future is under his control. But
she continues on with excuses as fo why her son is in this situation. “He's a good by, but
he just docsn't ake school seriously. We want him to graduate so he can gt a job.”

You Tisten attentively and express concern about the motel and airline reserva-
tions, The perent goes on o explain that while she is hoping her son can turn his grades
around, no one will know that until right before graduation. That would be too late to
cancel the reservations, according to her. She then boldly asks if you can make an excep-
tion for her son and allow him to walk across the stage regardless of how many courses
he might pass or fail. She merely wants the relatives lo see him paricipate in the gradu:
ation ceremony. They don't have to know if he really graduates or not

Your heart goes out to her, and you understand the embarrassment that she
would feel if she had to cancel the family’s plans at the last minute. But you also know
how sirongly the board of education members feel about the current policy. To not
abide by that policy would never be acceplable to the board members. You would be
jeapardizing your own career with that decision. But the parent begins lo cry, and you
really feel bad for her. She's right about her son. He isn't a bad Kid; he just doesn’t
take school seriously.

What should you co? Develop a bulleted plan of action regarding how you would
handle this from a public relations perspective. Please align your plan with ISLLC Stan-
dard 5: An education leader promotes the success of every student by acting with integrity,
fairness, and in an ethical manner

Ethical Considerations

While his heart goes out to the parent, the principal knows that he can't violate the
board policy. On the other hand, the only ones who would know about it would be the
student’s gnidance counselor, the registrar, the student, and his family. If he were fo al-
Tovw this an to slip by, would they afl be silent about it7 Or wonld the principal be sct-
ting a precedent for other such cases? On the other hand, can the principal let this slip
by without appearing to be unethical? Isn't it his responsibility to uphold the policies
set forth by the board of education for the good of all students?

From a public relations perspective, the principal probably wants to keep all the par-
ents happy. This parent’s concerns about family arc real and could have embarrassing
repercussions for her and her son. Butisn't this a1l the result of her son's not taking school
seriously? Ample warning and guidance have been given for quite a while. Neither the
students nor the parent have been able to turn the situation around. Who owns the prob-
lem? On the other hand, is there any harm in allowing a student whao has completed four
years of high school to participate in the graduation ceremony? These are tosigh questions.
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2-3. THE HIGH SCHOOL MATH DEPARTMENT: ARE WE SERVING
ALL STAKEHOLDERS? (ISLLC STANDARD 1)

You are a principal of an urban high school. The demographics include 60% Hispanic,
20% African American, 18% Caucasian, and 2% Asian. More than 50% of the students
are on the Free-Reduced Lunch Program, and you suspect that ever more are cligible
but haven't applicd. This is due to the fact that the junior high schaols feeding into your
high school have approximatcly 63% of the students in the low sociocconomic siatus
category. About 50% of the students in your schoal are English language learners (ELLS)
in a Transitional Bilingual Education Program. The bilingual program is for Hispanic
students, but you also have a Transitional Program of Instruction (ESL) for 15% of the
Vietmamese students in your school.

You just reccived a phone eall from the assistant superintendent for curriculum
and instruction, indicaling concern about the failure rate in freshman algebra classes.
During the past three years, the failure rate has been 65%! Because the freshmen fail al-
gebra, they have to repeat it during their sophomore year. This means that they car't
take geometry until their junior year, and they never will get an opportunity to take any
advanced math classes in their senior year. In addition to the academic conscquences,
there also is a financial issue. When 657% of the freshmen fail, additional math teachers
must be hired. The assistent superintendent wants to meet with you to discuss strate-
gies to curb the failure rate and also to improve student success

To prepare for this meeting, you call the math department chair to discuss the
issue. Mr. Peterson, the math department chair, does not scem to be very concerned
about the failure rate. His stance is that the leachers arc teaching, but the kids aren't per-
forming. Whose problem is that? According to Peterson, its about ime these kids learn
responsibility. By failing a math class maybe they’ll learn to be more cgnizant of
consequences.

e math department will ot compromise its standards just to see more students
pass a course,” emphasizes Peterson.

You calmly tell him that you're not suggesting that the math department stan-
dards be compromised, but you are asking what the math department is doing to en-
sure student success,

“We teach math; their job is to leam it and to do well on our tests,” Peterson ex-
plains. “They don’t show up in class; that's why they're failing.”

You ask him lo meet with his department members Lo discuss strategics that
would entice kids to come to class, and you thank him for his time. You also tell him
that you'd like to meet with him and the department next week, and you set a mutually
agreeable day, right after school.
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Your next step is to head to the central office to talk with the data processing staff.
They quickly pravide you with correlations belween attendance in math: elasscs and
grades. You are surprised to see no correlation. In other words, the students with the
highest number of missed classes also received the highest grades! Those with the least
number of absences received the lowest grades. This certainly doesn't match what the
department chair fold you. This leaves you quite puzzled, and you're beginning to
‘wonder if the real problem is the altitude of the feachers toward their students.

Itis now next week and yow're beginning the meeting with the math department
You share with them your concers abot the failure rate, and ask them for their insight
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as to the rool causes. To a person, each math teacher blames student attendance. Amed
with the stats from the dala-processing staff, you show the depertment that there is no
correlation between absence and grades. The teachers are quick o blame the students
for not completing their homework. You ask how big a problem this is and how much
of the gradc is contingent on completed homework. All the math feachers agree that
homework is very important and that the students don't complete their homewark,
thereby resulting in lost points. You ask the teachers to talk to their students about why
they're not doing homework, but the teachers refuse, complaining that theyve already
got more than they can handle with their daily workload. They insist that homework is
a critical element in learning high school math. You thank them for their time and ask
them t0 conlinue problem-solving among themselves about how we can turn this
around. You seta date to meet with them next manth (by contrect you are limited to one
curricalum meeting per month),

You phone the assistant superintendent and share your findings with him. You
ask his help in conducting focus groups with students as fo why they aren't doing their
homework. He gladly agrees (o come aver lo meet with students. You and he hold a se-
vies of focus graups during study halls, before, and after schaol. The students are very
eager to share their concerns with you. Here's a list of the reasons given by the students:

« I'm the oldest of five children. My evenings are spent fixing supper, cleaning the
kiichen, and gelting the younger children ready for bed. I don't have a father, and
my mother works the afternoon shift. T take over for her when I get home from
school. Who's got time for homework? I try to do some of it when the kids go to
bed, but I'm o tired that I fall asleep while I'm doing my homework

+ Our clectricity was cut off last week. We don't have money to pay our bills, and
we move from apartment to apartment as the landlord kicks us out for nof paying
rent. Its hard to do hamework when youre sitling in the dark.

« We spent the whole night on the flooy, dodging bullets from drive-by shootings.
My undle is a gang member, and the rival gang 1 after him. I'm s0 happy o be in
school where I'm safe.

* I'm a teenaged mother. My mom takes care of my baby during the day, and I take
care of him after school. I do't have time to do hamewark.

« My father is a drunk, and he's always fighting with my mother and with us kids.
We canvt do homework when we're hiding from him

« Because my mother’s boyfriend is abusive, my brothers and sisters and 1 go to rel-
atives” houses at night. We never know whose house we'll stay at. We just keep
moving around frying (o find someonc to take us in
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The students are very candid about why they can’t do their homework. When you
ask for suggestions, they all indicate that their teachers in other classes give them fime
10 da homework at the end of the class period, but the math teachers teach right up to
the bell. Some of the students explain that they don’t understand the homework and do
try, but give up when they can't figure it out,

You go back to the data-processing staff with names of the students that you've
just inferviewed. A check of their demographic information verifies that they are living
in poverty, they have a number of youmger siblings enrolled in the disirict’s clementary
schools, there anly is a mather listed as the parent, and there are multiple address
changes (indicating a lot of mobility).
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Chapter2 » Tnstructional Leadership

Develop a plan in which you focus on ISLLC Standard 1: A education leader pro-
motes the success of every student by fucilitating the development, articulation, inplementa-
ardship of a vision of learning that is shared and supported by all stakeh
Include strategies for addressing both instructional issues and failure rates. Use a
bulleted format

tion, and ste ders.

Ethical Considerations

It is casy to blame students for their lack of progress. Because the principal can't be an

expert in every conient arca, there fends to be a “hands-of” approach to instructional

leadership. Although the teachers are the experts in their content areas, they sometimes

become self-rightcous when students fail. “They knew what to do, and they didn'tdo it

That's why they failed, and hopefully they will learn a lesson about responsibility.”
There are some harsh realities:

« Failure docsn’t ensure future success.

« Repeating a course that is faught the same way as it was previously most likely
will not result in additional learning.

« Although teachers often place a high level of importance on homewark, students
and parents often don't value it

« Teachers aze responsible for ensuring the success of all students, not just those
who fry.

« When students fail, it's cveryone’s problem, and it results in a tremendons loss in
terms of time, resources, and attitudes about learning,

With this in mind, the educational leader has to utilize whatever resources are
available to find a solution.

Academic freedom and content area expertisc are sacred values among leachers,
and the educational leader has lo be eareful not to cloud the issue by challenging these
values. As always, the focus must be on students’ learning and achievement. The ideal
would be to empower the teachers to collabarate on a solution. The old adage “None of
as all of us” holds very true. Teachers also have jobs to do and cannot be

“free time.” The educational leader

expected to come up with a solution during their
must give them the necessary resources, including release-time.





image1.png
4-3. THE LIFE SKILLS CURRICULUM: STUDENT LEARNING
VS. BOARD POLITICS (ISLLC STANDARD 3)

You are a newly appointed assistant superintendent for curriculum and instruction in a
nit district consisting of 11 junior high schools, and 1 high
schaol. The superintendent has decided fo initiate a junior high school study process in
which he wants participants to examine middle school philosophy as contrasted to the
current junior high school philosophy. He has asked cach of the three junior high prin-
cipals, two board members, and you fo serve on the newly formed Junior High Study
Committee. After sending formal letters (o cach one, inviting,/commanding them to
serve on the committee, he now is seeking someone to chair it. Even though you are
very new to the district, you have a strong secondary education background, having
previously served as a high school principal in another district. You volunteer to serve
as the chair, and the superintendent gladly accepts your offer. He asks that you carve
out two hours to meet with him o talk about his unvwritten goals for this commilee.

During the meeting with the superintendent, you receive a list of what he calls
“non-negotiables,” which are items that he expects you to put into place under the aus-
pices of the commitice. He fells you that you should present them to the commitice
members as the “superintendent’s non-negotiables,” and they will understand what to
do. You wonder to yourself why he formed a committee, if he's alrcady ereated a list of
changes, but you are intrigued by what seems o be an open-ended challenge. The su-
periniendent would like the current home economics program to be revised fo be more
reflective of life skills that extend beyond the traditional sewing, cooking, and child-
care units. Having already met with the three home economics teachers (one from cach
junior high schao) as part of your plan to acclimate yourself to the district curriculum
ssues, yau know that one of them would Tike (o move o a computer-based modular
approach in which students would work cooperat lears various modules and
then to create a project that demonstrates what they've learned. Although this approach
is appealing to your philosophy about teaching and learning, you notice that the ofher
two home econamics teachers are not as enthusiastic about this concept. One of them is
S0 preoccupicd with purchasing 25 new sewing machines (one for cach student in her
classroom) that she can't fathom how a teacher could have students working on differ-
ent modules simultaneously. Her approach is a lockstep, everyone-does-the-same-proj-
ect approach. One of the board members on the Junior High Study Committee is a
retired home economics teacher who shares the same philasophy as this teacher. The
ather board member halds a futuristic outlook that supports computer-based madules.
Because the superintendent hasn’t identified a specific outcome (non negotiable) for
this aspect of the commitiee’s work, you are excited about the prospect of engaging
your commiltee in true problem solving. You have asked the home economics teachers
1o join the study commiiee for this aspect.
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Albhe way back o your district, the board member is ranting and raving anout
haw this new modular curriculum is “an accident waiting to happen.” You try to tell
her that classroom management plays an important role and that the teacher should
never have paired these two boys together, but the board member won't hear of it. She
now is bound and determined that the only way to provide good lfe skills curriculum
s to have every student doing the same thing at ance. You [ry to explain lo her that it
would be cost-prohibitive (o bity 25 new sewing machines and cabinets and Lo retrofit
new kitchens to accommodate 30 students simultancously, but she insists that it worked
when she was teaching, and it sill works today, regardless of the cost

When you and the other subcommitice members debrief about the visit the board
member isw't shy about expressing her opinions. The other board member quickly
argues with her, stating that not every student even wans to learn how (o sew or coak
He gives an example of his wife, wha sends any sewing out to be done by someone lse
He states that their microwave is used far more often than the range, and that when
guests are invited to his house for a meal, his wife orders catering from the local deli-
catessen. Now the two board members begin arguing about what children should learn.
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Chapter 1 + Organization and Development of Curriculum

You and the lfe skills teachers know that you have to bring things back to focus, and try
to get the board members to agree on a common carriculum plan that you can recom-
mend to the superintendent

What would you do in this situation? Create a series of steps or strategies that de-
fine how you would cantinue to promote a state-of-the-art life skills currieulum for the
‘middle schools. Be sure to align your plan with ISLLC Standard 3: A education leader
promotes the success of
and resources for w sfe, fficient, and effctioe learuing environment.

vy student by ensuring management of the arganization, aperation,

Ethical Considerations

1ts always difficult when a member of the board of education trics to micro-manage
the decision-making process. I's even more difficult when that board member has been
a teacher, but her experience is far removed from the experience of today’s teachers. To
disagree with her could be taken the wrong way. You don’t want her to think that
you're being disrespectful o her, to her position, or o her experience. On the other
hand, when she is oblivious to the dynamics of today’s classroom, someone has to po
litely help her to get in touch with reality. After all, sheis making decisions that have an
impact on students and teachers.

Although it would be easy from a “protect my career” perspective to let the opin-
iomated board members drive all the decisions, would you really want that for the
teachers and students? Wl the board member respect you more if you are willing to
agreeably disagree with her? Hopefully, you can gel her to the point of agreeing to dis-
agree with each other. Often that kind of relationship leads o a deeper understanding
of perspectives and ultimately results in better decision making.

The dynamic existing between the two opposing board members might initially
appear to be embarrassing, because no one wants to see that kind of disagrecment in
public. But it s indicative of a healthy relationship when board members can fake op-
posing viewpoints and still be respectful of each other. It said that unlike in Western
cultures where we seek to resolve opposing viewpoints through compromise, in East-
ern cultures an attempt is made by both partics to get as close as they can to each
ather’s viewpoint. The resulting viewpoint usually is richer than any compromise of
the two could ever be. What a great learning experience for all, i the assistant superin
tendent could work with the two opposing board mentbers Lo seck that third choice
instead of a compromise!
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Chapter 4+ Organization and Development of Curriculum

A few years ago, the former vocational education program for junior high school
students consisted of woods, metals, and electricity basics. For various reasons, that
program evolved into a computer-based modular approach that hes two students
working on various modules such as wind tunnel/acrodynamics, plastic-injection
malding, screen-painting of T-shirts, interior design, stress engineering on structures
made of balsa wood, and o on. The program has been very successful in terms of stu-
dent interest and performance outcomes. The same company that markets the voc-ed
computer modules also has a home economics program of modules. You have found
out that a neighboring school district uses these modules, and you suggest to the com-
miltee that yot and they visit this schoo! both [0 see the modules and f0 view how they
are operationalized during a normal school day:

You and the school board member who is a retired home economics teacher visit
the neighboring school to see the modular curriculum in action. After an impressive
overview by the teacher, you and the board member are invited to walk around the
class and to laok at the various modules. When the bell rings and the students enter
the room, the feacher tells them o welcome the visitors and o explain their respective
modules as well as their feclings about the program. As you and the board member
visit with the Kids, you get very positive feedback from them. All of the kids are on
task, and they seem to be self-directed to complete their respective modules. Some of
the students are working on interior design, others on soil and spot removal from fab-
ries, others on making fudge in a microwave, ofhers on baking @ cake in a convection
oven, others on cooking the main entréc on an electric cooktop, others on sewing from
apattern, and so an. You notice that the board member seems quite pleased to see the
range of options for the students. Just as you begin to think that the board member will
support this curriculum, she whispers, “Let’s see what these two boys are doing.” As
you approach their module, you see two boys dunking a baby doll feet firstinto 2 ub
‘of waler. You quickly ask them (o explain their module, and through their laughter,
they tell you that their module is about how 1o give a baby a bath. Needless to say, the
board member is appalled and reprimands the boys for not taking this seriously. The
teacher, who is at the other end of the room helping some other students, is oblivious
to these boy:





