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How Black Women and Latinas
Bring Their Multiple Identities into
Collegiate Classrooms

SHELLY A. PERDOMO

r If one considers the intersecting identities of race, SOC10economic status, and

gender in relation to verbal participation in classrooms, a number of feminist and
educational scholars suggest that women of color employ voice and silence differ-
~ ently than White women (Anzaldia, 1990; Blue, 2001: Collins, 2000; Fordham,

1993; Gilmore, 1997; hooks, 1989; Hurtado, 1996; Lorde; 1984; Luke, 1994).
Unlike some White women, a number of women of color del.iberately adopt
voice and silence as methods of knowledge acquisition and/or resistance within
classrooms (Hurtado, 1996). Although verbal participation and silence within a
classroom have the potential to function as a process of knowledge acquisition and
learning for women of color, women of color must constantly be aware of what they
- %yand how they speak within classroom settings, because of the visible markers

of race and_ gender (Hurtado, 1996; Luke, 1994; Winkle-Wagner, 2009). Because
- Yoieand silence have come to occupy vitally important places in U.S. educational

msf(l(lm & Markus, 2005), and voice is linked to effective learning in class-
Humd:fl‘;’;gncn fBelenky, Clinchy, Goldberger, & Tarule, 1986; Hayes, 2000;
iy a.’nd 3 )» this chapter explores how voice and silence, especially for Black

ke atinas, are never neutral or without meaning in collegiate classrooms.
40 gen o Etter focuses on ufldergraduate Black women and Latinas because racial
s, g ﬁnﬁfei?types, Institutional climate, admissions criteria, socioeconomic
: ancial need continue to be factors impacting their educational per-

Sisten
“ (Allen, 1995; Colins, 2000; hooks, 1989; Howard-Vital, 1989; Hurtado,
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f Hispanic women” (p. 5). Add;um& blai %
American women students and Latina students are loy 0T thay
h, Black women and Latinas are completing mnag::tﬁom, ™
gl D s n ighe numbers tha e g
Black women and Latinas continue to lag bchmd White and i ._
women in academic enrollment and degee mm% 2012), w; e
s than White women and financial barriers that cop ... 0 oy
ol ental (Kecby 2012),there have e Seafisg e ol
; .+ how Black women and Latinas experience and CMpiricy]
learning As such, in the larger study that informed ﬂfg‘ e
Voice and Silence: A Phenomenological Study of Bla ~
» (Perdomo, 2012), 1 explored how |
that al]owed them to navigate formal and imh '
rooms. This chapter focuses on the development
ntersectional identities of Black women and La
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‘_M siof legitimate expression, according , peon,
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:nh\ \ “ ata distinct disadvantage. ey of language use
| QN WEE cause Bourdieu’s (1977) theory of linguistic habitus vwas based on the fay)
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N d class-based determinist framework, class variation cannot solely EXpla.lz

ce or lack of linguistic/verbal expressions of Black women and
d’ﬂh' Iy, Black women (including women of African descent) have b
> nothing important to say (Davies, 1995). “When 3 black women
swd to speak or present herself publicly, she has to battle all the culuug:;sazg
-al meanings about her even to begin to speak and then the content of her
7 is already framed as non-speech or not important” (Davies, 1995, p. 5)
andaries imposed to render Black women and Latinas incapable of full
bo [ n of their creativity and knowledge are based on a host of structural and
cal forms of oppression. As such, the denial of voice of Black women and
is rooted in relationships of power and oppressive systems, more so than
< variations, as Black and Latina feminists suggest.
ACK AND LATINA FEMINIST THEORY OF OPPOSITIONAL

D MULTIPLE CONSCIOUSNESS

Latinas.
€€n seen

ngs of Black and Latina feminists (Anzaldia, 1987; Davies, 1995; hooks,
de, 1984) have addressed the need for finding multiple ways that women

olor can raise their own voices and locate sources of their power. Feminists
color, such as Anzaldiia (1987), wrote about a “home tongue” (p. 58), where

en of color communicate the realities and values that are true to them-
ves. Lorde (1984) referred to the transformation of silence into words to find
e of women's power. hooks’s (1989) concept of #ransgressive speech forces
o challenge situations of oppression and power by talking back to auth?r-
necessary, regardless of the consequences. In one way or another, moving
ce to voice requires that Black women and Latinas engage 1n procces
ining themselves and asserting their agency. As such, silence, mutencss,
essness for women of color must be understood in the context ofa 1:a£1:-

and classist society that acts to suppress and marginalize t.h.eu' mulip;l e
3 , Black women and Latinas are in a unique position to €A%~

"8 the negative images existing about their identities. Existing and iving in
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e 2000, p- 11) status entails intera .
Jominant group without repudiating one’s cultural Cxperiegm“i“
m this unique marginal position (Anzaldig, 1987110: bu
Collins, 2000; hooks, 198%; Jackson, 2002). Anzald{;a (198?) i dt:scril;e:l th;
outsidc,r-withln/bordﬂ crossing process s N i?t;lo t:aChmg a nuevg g
(new consciousness). Anzaldia exphCItl)f argued | at the outsider-withjy, ; .
of culturally navigating many worlds bn.ngs Latina and women of coloy ¢, .
definition, self-reflection, and sclf:—va-luatmn.. Hencc,. as Bla.ck women and [y, J
become aware of their position within a racist, classist, sexist, oppressive eny
ment, they enter a process of critical consaousness{ new consciousness,

When a Woman of color develops 2 new consciousness, she transforms il
nto voice. A Woman transgresses, she moves beyond, becoming empowereq y,
rsonal creative power, personal passions, thus engaging in tra.
formational politics (Anzaldta, 1987, 1990; Collins, 2000; hooks, 1989; Lot
1984). Because of these factors, the full expression of Black women and Lating
voices is more complicated than simply lacking linguistic capital. Social |
and ideologies still exist that deny women of color their voice. )«

an “outsidcr-wi

knowledge Ofa,
rather by building fro

express her pe

METHOD

Unlike previous studies on voice that have employed an ethnographic rese
genre (¢.g., Belenky et al., 1986; Fordham, 1993; Luke 1994), hermeneutic phe-
nomenology was the most suitable methodological approach for this study bec ise
it emphasizes the interpretation of the phenomenon of voice as experi
understood by Black and Latina participants (Laverty, 2003). Following the stru¢
ture of in-depth phenomenological interviewing, nine undergraduate WOmh
Black women, four Latinas, and one who identified as Afro-Latina) ﬁom anc
majors and class years underwent a series of three 90-minutcintensi\f¢md
innecviews to discuss and eficct o theic lived xpietiences g e CENS
educational settings. The first set of 90-minute interviews focused on life hist
which requires participants to reconstmctmdshareasnnmhaswﬁibk‘b“u
.w'ly educational classroom experience with voice and silence. The 9°°°nd =3
qimvimanowedparﬁcipantstomﬂectonthcirmntwdmﬂc :
fence, and the third set of questions reqtﬁmdpu&dpﬂnﬁtomﬂmon e
mation provided to generate an overall impression of their academic &P oy
Pusposefl saznpling was employed to identify s diveose SUPC. S8
gf;iul‘fof, or middle-class women. None of the partici mnﬁd ‘
family as wealthy/rich. All the partici ts were in the process
thGIIba..ChclOt’sdegrceat Noel Co]paﬂ:l]cE . ::pm _ fa‘w
denominational, residential, liberal arts college for women ‘While
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- e nstitutions reported being more ¢ :

(; ;u;gslzn 6o orted higher levels of fcdings Of:ii‘:n effective ati
R . Thomas, Palmer, Umbach, & Kuh 2007 and 8leater g ” Bal pra.
3 (](;nzl - sillgle's‘_:x education focuses mo; tly on: ‘1;‘./};4 ),
.l _:_Wﬂ‘ﬂ : wo?drufﬂtthggel;, &- EagOI.l, 2007). Thus, jt ist:lwomen
ding Of. e a.1ca emic experiences of Black wom Y hope thy ad
gitionally White, smgl‘e-sex Institutions is reached 0 and Lag i
O Thee research questions guided this study: .

1. How do Black women and Latinas experien

in collegiate classrooms? ce and understand the; s

. ¢ meanings do Black women and Latinas ascribe to their v

- 3 Whatdo Black women and Latinas perceive to be d):‘:i‘;: n::?c? ;
Implica-

™ ons of engaging in a politics of voice?

ecause the phenomenological structure of reflecting on the past
| gencrated extensive data from the mc?ﬁdpmﬁfmﬁim;m
< was based on an inductive approach geared to identifying patterns in the
means of thematic codes. Themes emerged from the participants’ mean-
shared meaning that came from the variations on how each participant
her own understanding and experience of voice. Three distinguishing
of voice emerged for participants: instrumental woice, raw tongue, and
woice. This chapter illustrates how Black women and Latina participants
SAG M ey T

to bring their whole selves
ployi e, but internal collegiate classroom s

erred to as “rawness’ Of h tongue.” :
" Anzaldis 's (1987) concept of “a home€ . lect spokﬂ“ o nﬁl"’d’ :
Hop tonguercfers to a type dlal mwtonglxisl

S5, brothee friends, and communioSEANNEd b ﬁ
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: : Standard English. Their
gpanish 1O . . raw

wiher PP L iog-class Engiahy E0er stk B

anEnglish slmg’dialcct that is U ntrained, h°ne8t,fun°'

g'l‘gd Glled with hostility/anger. It:f: f‘langllaggf : of

on e il commnities, and thi

grout ; ln_c,oo::ial identities. 1:15 i::nh;l uﬂ: Zv:tt\:f: of Partiy, -

. .o ethno~ s tional 1 : Process of 4

mtefloclﬂﬂg ¢ roduct of T:lr mrootcd in family and community, R%

, 4 ol c,ﬂnn?l/ethno-raaal makeup °fth.eig e,

he socioeconomic backgro was socialized to speak and interact with i 3. .

is
spanglish: £ 2 ond often

2 When Black women an w o
f“ﬁﬁomﬂy\”hitc collegiate classrooms of Noel College, th ic gue
::rku o their racial identity and economic A

i maWhimsmdmt’scommmt]WhoamI?Youm- ’

s o e of always having to educate.... The girl in the classro
We were talking about being poor and living in poor communities.

Let me tell you what fucking welfare is, and I just w
ilege, and I said to [the] professor, “How dare you tell me
don't know me! You don't know what it took for me o'
I'am that my mom is in a small apartment, and I am
Mkmudnhﬁdqulmﬂdmmlsmm

mmphdhmmhowdamm - .-*




RAW TONGUE | 129

o students and faculty were cither intrigued and wanted
o Whi fived experiences or they expressed discomfort through
out ﬂrb Jl cues: «“White students loved to hear what | had 1o say.
nver 25 an €XOtC contribution, an exotic addition. I brought
nziencc! Whatever that mcan.s" (Dalis). Another partic-
, Latin? e - llowing: “] expected something different, but in class |
pared the  what I 52y, especially when we are talking about race.
ry interested in my opinions.”
.n and Latina participants used their raw tongue, they
plack W hted/on display within the classroom, impacting their
=, O-::]:gatio n/engagement. ParFicipants believed that White peers
" b artldjnP to unconscious/conscious stereotypes and attitudes. This
gl accord Sce that was not overt; instead, it was subconscious, subtle,
ind of pfell‘l‘ carly socialization. As a result, how White peers looked
Jearned thfozsg articipants Was connected to how they heard them within
1 anderst l: The raw tongue of Black women and Latinas in this study
‘:‘w ghetto” by their White peers. “Too ghetto” usually refers
B cived 35  oople of 2 particular race or ethno-racial group who act or
s sences O pCOP . . .
 bebave improperly through fulfilling negative stereotypes. Being
e by their Whiepes b seciosimpliaos for pur-
e candidly expressed how she felt after employing her raw
:'” 2 discussion: “People were looking at me and...what came out of
B% - wasn't really what ] wanted to say or how I wanted it to come out.... ]
mou . telligent, especially in an. academic space. I sounded angry” (Dalis).
e raw tongue of participants was juxtaposed to what was considered the
e academic discourse,” they were led to believe that their linguistic skills
. deficient. Although some of the women in this study were monolingual and
different linguistic backgrounds and forms of expressions to classrooms,
linguistic styles were not valued. Instead, through a number of encounters/
ctions with students and faculty, participants received explicit and implicit
hat their raw tongue was not only a risk but a responsibility that needed to
-monitored to speak and be heard.

o

AND RESPONSIBILITY: SELF-MONITORING BEHAVIOR

® attending Noel College, participants did not perceive their raw tongue
.Dki]ls as deficient; rather, they entered the collegiate environment
™ inguistic backgrounds, eager to be part of a learning commu-
50t women, Yet, for the first time in their academic experience,
3 b"1"~"’°dthty‘l'irerefn::nrced1:1:)lt.ta.l'n1|Lcliﬂ"c:l'lbntkil:lg'“ﬂ"f“’m':h'z
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RAW TONGUE | 131

and Yoli described the change in their behavior
seious swot raw anymore I was at the b'f‘gi nnirllg, b?t £ doo't talk fike
| e e i ), “There has begn 80 I O Ly that
4 follo e (Dalis }-msh that we are t00 loud...so I am very cautious of what
ghat l“y11|:gcn told t'E:hingﬁ’in the classrooms now” (Yoli). Thus, voice for partic-
avtd how 153 b ough their 1w tongue, was not simply about expressing
g aﬂﬁ expffsscd t hts, ideas, and feelings; their raw tongue became a negative
.. their th‘;’g n:iered, and economic status that required them to self-
B i i ity thei lngisic xresion 0 be viewed
B i L

JONS FOR FACULTY AND STUDENT

oL ICAT
iMPLIC NERS

R4 of the discomfort and alienation experienccd by participants resulted from

ions in classrooms, lack of diversity, and racial

4 dent interacti
faculty-stu d faculty, White privilege/entitlement of student peers

faculty, and stereotype threat existing in collegiate classrooms. Because
of the ways that participants experienced collegiate classrooms was deter-
by their interactions and academic engagcmentﬂlwith faculty a::i stud::;t
having curricula and co-curricular programming that addresses diverse cul-
ifies, and experiences might provide all students with exposure to diverse
es. Incorporating scholarly works by people of color and other margin-
ups in the curriculum has the ability to heighten diversity awareness of
ite students enrolled in these courses and to empower students of color. White
lents who learn about diversity and engage in cross-cultural discussions have
tential to help create a climate where students of color and other marginal-
feel more comfortable. At the same time, if faculty acknowledge and
diverse linguistic forms of expression and communication that Black
5 L"m” bring to the classroom, students of color will not feel the need
it behavior and/or to give up who they are in order to be heard within
‘]’.'“?Oms. However, where curricula fall short in addressing diversity
ons reflect cultural insensitivity, faculty and student affairs practi-
ecome more supportive by creating educational spaces that allow for
Mployin. ges among students. One way this might be accomplished
ng e & Pe94gogies and programs that support and promote collaborative

%nments wh >'e 3

ts’ ideas, voices, and contributions to E

heard g ackn 9 st'udcn i - d contrib h‘f‘d
multicy] ?“'ledged in creative ways. Nevertheless, it is not sufficient
“etlens mmﬂg;u;.ﬂolm, sod.a]. justice’ a_nd dimity teachjng to dmms.
m faculty and academic and student affairs practitioners

a1V

-.-_::'h . ALISNESS Of Pccrs m
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RAW TONGyg e

. (2001): Breaking the silence: Racial ident;
- ple D. ;n'csl‘l women. lln R. Mab.okcla & A. Green (Eds. 2
e scbolars i1 higher education (pp. 117-138) Sterlin T o the acage _;’“* Aftican
e p (197;:), Reprodudfon in education, society and culture, B tylus, :
_ l; . (2000). Black feminist thought: Knogyje, Vistes, - Beverly Hiyj, CA:s
i gw York, NY: Routledge. 1oUsness and ¢p, Politics ;fge
em

I' s, C. B. (1995 ). Hearing black women’s vojces; Tran \
D Davies & M. Ogundipe-Leslie (Eds.), Mom'ng @;gr;smg
, i

B o & M. Ondie-L % Mo g
ik womes writing (- 3-14). New York: New Yory 172475 Internggigey - 18 C. B,
diam, . (199, “Those loud Black g (Back) oo /ST Press, " W7nson; o

Wil : il
 academy. Antbropology and Education Quarterty, 24 » and gender 4, .
e AD. (1997). It is better to speak. In Ay X 3“.32. r Passing” i -

Mposed hoyn . -

N. Goldberger, J. Tarule, B, Clinchy, & M lee;“i:r theorize the

g inspired by women's q o (Eds,), Knowledy, 1
, V. (2002) In our own m;fe?;;‘f‘;:._g( e, dif

Kuh, G. D. (2007). Women students

\ Intetnationa +A comparison of historical
mmmsbu.-g, NY: C Jom} gwﬂw 2, 1-29,
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|dentity Constellations

An Intersectional Analysis of Female
Student Veterans

SUSAN V. IVERSON

Researchers are increasingly aware of the limitations of identity dimensions as
singular analytic categories (Berger & Guidroz, 2009; Montoya, 1998: Reynolds
& Pope, 1991). Many feminist researchers, by example, have critiqued the use
of gender as a sole identity category for analysis, and scholars have sought a
framework to describe and understand the interaction of different forms of
Oppression and disadvantage, including race, sexuality, and gender (Baca Zinn,
Hlondagneu-Sotolo, & Messner, 2000; Collins, 1998; Fine, 1994; McCall, 2005).
many scholars have grappled with conceptualizations to describe the
¥ nsions of identity (e.g., Andersen,

ity of interrelated forces acting on dime

.Zi'm et al., 2000; Ken, 2008), Crenshaw’s (1991) analogy of traffic
! , 1 Intersection has become a dominant conceptualization of how indi-
:';-";_ d eq:'en ences are “frequently the product of intersecting patterns of racism
m (p. 1243), along with other oppressions. Yet, some (e.g., Baca Zinn
limigeq .’ Ken, 2(.)07' 2008), with whom 1 align, argue that the intersection is a
. me:;ﬁpn?l ‘Mage and instead theorize alternatives. This chapter advances
Mooty O ° Constellation to the intersectionality literature. More than a
8 from aml::]p & this chapter illustrates this conceptualization w:th ﬁn_d-
b &A"dcrso Ve study of female student veterans (Iverson, Seher, DiRamio,
: n, 20 13).
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.ons yield “constellations of identipy”
_ i.ntcﬂi:}o hrfse’” 1 advance constellation at:, a(fx;ifﬂ). While they wers . .
". mm 2 of identities as stable and fluid, as r,:laﬁon;l.lF'hm for th; nking € using ,
'w“how all subjective experiences of self}, And in proces .
rating . . 00d are cong: »and for -
., and renegotiated as a function of shifting | ntinually transf,
o mond & Butterworth, 2008, p. 375), 8 fandscapes of goqia oo
) constellation is a pattern formed by prom; >
, . The stars that comprise a Pa_]‘timll:r CDHI;::I'{:;? 'I"I“thln PrOXimity tg o
 tiness OF magnitude. The brightest stars are considel:d a;e Varying degrees of
. the faintest stars are of the sixth magnitude (the 1imi: ;he first Magnitude,
otion, without the aid of a telescope; Comins & Kaufm of human vigyy per-
;;& a constellation. One’s sense of self or sc]f_m:““»?mz). Identity i
{ arent magnitude of particular dimensions of one’s iids:nl:ifon;ed.through
eing 2 Woman, and a mother, is of the first magnitude in m 6 b Instance,
g White and heterosexual are also stars within my constel{a:i‘mfttllauon; yet,
n, age, and able-bodiedness are fainter stars in my Conste]laﬁon’ ;‘q“d my reli-
s for classifying the magnitude of stars can be as subjective :sn' s .the
cription of self (American Association of Variable Star Obsemrsmgoplll)
constellation is an arbitrary formation of stars as percexved' by the star-
ir modern constellations, 88 of them, were officially designated by the
onal Astronomical Union (IAU) in the early 20th century (Comins &
) 2003) However, it is important to note that before the IAU comprised
list, anyone could (and anyone still can) arrange and group stars, in
me way one might stare at clouds and see shapes. Further, stargazing
j, culturally, and geographically constituted, meaning that a different
visible in the northern hemisphere than in the southern hemisphere,
rent cultural stories exist for the same constellation. For instance, the
or constellation is likely associated by many U.S. readers with stories of
ever, Chinese astronomers call this constellation the “Jade Balance
an Arab myth associates this star pattern with a coffin and mourners
atory, n.d.). Identity, too, is both socially constructed and personally
embedded within specific contextual, interpersonal, and develop-
mstances” (Diamond & Butterworth, 2008, p. 369).

h
|
\
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SECTIONAL ANALYSIS OF FEMALE
ENT VETERANS
o o2 illustrates this conceptualization with data from 3 qualitt® s
Pl voter20S (Iverson et al, 2013). The daa used ﬁu;o?;;ffh AT
! ' “ s S AN et < B :
4 responsive interviewing SUEREH by CamScanner









